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1. Values

We are believers that learning can only be achieved in an environment rooted in respect and love for each other. By
growing this environment and growing this understanding in our children then we allow our children to flourish. This
can only be achieved by working together as a school community — children, staff, parents, governors — showing faith in
each other and to reap the fruits this will grow.

Best classroom practice comprises a virtuous circle of teaching, learning and assessment. Well-designed assessment is
an integral feature of good teaching practice in our school. They provide valuable information which will benefit pupils
by, for example, identifying learning gaps and allowing teachers to target their support accordingly. They can also
identify or confirm good practice.

When making these decisions, consideration has been given to a range of factors, such as the purpose of each
assessment, the type and mode of delivery, and when and how to use them. Such information allows the school to
respond and make a difference to children, regardless of their background, ensuring that the virtuous circle continues.

2. Aims
This policy aims to:
> Provide clear guidelines on our approach to formative and summative assessment

> Establish a consistent and coherent approach to recording summative assessment outcomes and reporting to
parents/carers

» Clearly set out how and when assessment practice will be monitored and evaluated
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3. Legislation and guidance

Schools have been free to develop their own approaches to assessment since the National Curriculum levels were
removed in 2014.

This policy refers to:

» The recommendations in the final report of the Commission on Assessment without Levels

> Statutory reporting requirements set out in the Education (Pupil Information) (England) Regulations 2005: schedule
1

4. Principles of assessment

Our approach to assessment is guided by the principle of triangulation. Rather than assessment being confined to many
boxes on an individual spreadsheet, our approach focusses on the quality of teaching through initial planning, excellent
formative assessment through effective feedback and marking, and summative judgements made based on evidence
and reinforced through testing.

Having this approach allows our subject leaders to own their subject, doesn’t overload our teachers and ensures that
assessment is continuous rather than just something that happens at the end of the topic. This ensures that our pupils
remain at the heart of the process — the planning is down for them; the teaching is done for them and the assessment is
done for them.

We have worked with the Local Authority and the LDBS to create and continually improve this system and have
demonstrated it to other schools.
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5. Assessment approaches

We see assessment as an integral part of teaching and learning, and it is inextricably linked to our curriculum.

We use 3 broad overarching forms of assessment: day-to-day in-school formative assessment, in-school summative
assessment and nationally standardised summative assessment.

5.1 In-school formative assessment

Effective in-school formative assessment enables:

# Teachers to identify how pupils are performing on a continuing basis and to use this information to provide
appropriate support or extension, evaluate teaching and plan future lessons

# Pupils to measure their knowledge and understanding against learning objectives, and identify areas in which they
need to improve

» Parents/carers to gain a broad picture of where their child’s strengths and weaknesses lie, and what they need to
do to improve

The majority of the in-school formative assessment that is completed is covered by our feedback and marking policy.
This is reinforced by the planning and our assessment sheets in our books.

Reading
EYFS/KS1
To assess reading levels we use:
e Twinkl assessment sheets to assess phonics sounds completed by the child
e  FFT Reading Assessment to track reading age and ability
e Reading is assessed weekly by staff and reading book levels are changed as required
e NFER tests used from year 1 upwards
KS2
To assess reading levels we use:
e FFT Reading Assessment to track reading age and ability
e Reading is assessed weekly by staff and reading book levels are changed as required
e NFER tests used from year 1 upwards
Writing

To assess writing we use the assessment sheets that are part of The Write Stuff curriculum which will be kept in a
separate folder. Teachers will ensure a range of writing styles and genres are assessed across the year. At the end of
each term, teachers will use their judgement and prior levels of the child to make an informed assessment of their
writing and input this to FFT.
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Maths

Through our use of the White Rose Maths Scheme each class completes a diagnostic test at the start of each unit to
identify gaps and misconceptions. This is then followed by an end of unit test to see if these gaps have been closed or if
they need further intervention. A comprehensive summative assessment is then completed at the end of each term.

Science, RE, Geography, History

During planning and after completing a lesson, a teacher can refer to the expected outcomes. This example is for a unit

of lessons in year 1 Geography:

=
n No.

What Is it Bke hese? Whese in the world are

we?

To locase the school on an aerial
photopraph

Locating theee features on an aerisl photograph of
the 3chosl and knowing the name of the country
and village, toven o Oty in which they Live

Locating more than three fzatures on an aerial
photograph of the schoal snd knowing the name of

the Country and village, down O City s which they
Ive

What can we see here?

21T create an aerinl map of the classroom

Making & map of thw classroom with four key
features and regvesenting the distance and
girection of chjects in the classroom

Adcding morw than foor festures to their map of the
Classroom using objects and dramings and talhng
about the distance and direction using directiona
l'!ulr

What can we Find in our
school grounds?

3

To locate hey features of the playground

Recogmising four features in the school grounds
using a mag

Orawing or writng |abeis 1o add two moce festures
t0 the map

Where are the different

places i our school?

Yo draw & single map

Addimg thres femtures 2 & map wsing simple
symbols and using directional language to
descrive their location

Adding threw features 1o & map using simple
symbols and iabeis and using dwectional
snguape 1o describe their location in relation to
ottt fratures

How 80 we feel about cur
playground?

5

To investigate how we feel about owr
playground

Completing @ questiannaire 10 eapiain how they
fael about thres areas of th growed and
ckng &t the

Finding out hew others fesl by i

results of & survey

Completing 3 questionnaire o espiain how they
fee! about four aress of the playground and
finding out hew others feel by lecking at the

results of & Survey

Can we make gur

playground even Setter?

1

To design 8 plavground

Drawing o desipn to Improve thwee srens of the

playpreund using the results fom the survey

Drawing 8 desiph with isbels to improve three
areas of the playground wiing the resuits from the
SUNveY

As they mark the books, they are then able to tick off this sheet which accompanies the topic and is stuck in the child’s

book:

What is it like here?

Work

completed

Self-

assessment

Where in the world are we?

What can we see here?

What can we find in our school grounds?

school?

Where are the different places in our

How do we feel about our playground?

better?

Can we make our playground even

This shows where the work has been completed, allows the child to self-assess and then the teacher can make a
judgement when they have marked that lesson.

Once completed, the teacher can then make an overall judgement and upload this to our tracking system — FFT which is

covered in the next section.
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All other foundation subjects

The other foundation subjects follow the same process as above but without the sheet stuck in books. The teacher will
use the planning document and statements to make a final judgement and upload this to our tracking system — FFT
which is covered in the next section.

5.2 In-school summative assessment
Effective in-school summative assessment enables:

> School leaders to monitor the performance of pupil cohorts, identify where interventions may be required, and
work with teachers to ensure pupils are supported to achieve sufficient progress and attainment

» Teachers to evaluate learning at the end of a unit or period, and the impact of their own teaching

» Pupils to understand how well they have learned and understood a topic or course of work taught over a period of
time. It should be used to provide feedback on how they can improve

> Parents/carers to stay informed about the achievement, progress and wider outcomes of their child across a
period

EYFS

Continual assessment is completed using EvidenceMe which allows each area of understanding to be broken down into
small steps and assessed individually before allowing a judgement to be made each half term on the child’s current
ability as seen below.
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Reading and Maths

We use standardised assessment tests for years 1-6. We are using the NFER tests to help our teachers make sounder
judgements of a child’s ability. These tests are child-friendly and offer an age-appropriate level of challenge and have
been standardised with over 60,000 pupils to ensure accurate benchmarking data. NFER Tests reflect the style and
format of the national curriculum tests to help build pupils' familiarity with more formal assessment. The outcomes are
then recorded and analysed on the FFT.

Writing

Teacher record a judgement each term on FFT of the child’s current writing ability. A progression key helps them to
make this judgement.

Expected Standord | indivisual Morks Querell Tosaly
Progression Key: e
[ N/ eree ,
PROSER G S | Mo /LA Evasen 0-3
CHEr IO Peed 10 bes froen Pro ‘T -
ihe S cored e [E Ograssneg Tomworom ‘“v

ACBOn

Way Aras 50
[6'] Hew Crocter Depant ADgiy shlils Ond cOmpelencies ougn a brooder range of gonred

U Oough Orons -DurmCuior Wit ODDOrtundes 0N Gemoratrotng Hrough

HOMING HAed INGEREnent Wiitng PLEis shoud show secunty ond conscloaton of
pornodor Sk N Q Wder rongo of Writing asks

We then engage in regular moderation across our partnership of schools and then within the wider group of LDBS
schools in Hillingdon to ensure our assessments are accurate.
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All other subjects

All other subjects are summatively assessed by the teacher on FFT. Against each topic, children are awarded a score
from 0-3:

e 0-unable to access the lessons without adult support

e 1-—childis working towards the expected level in this unit and needs to re-visit the key skills and knowledge

e 2 —child has a secure understanding of this unit and its corresponding key skills and knowledge

3 - child has a secure understanding of this unit and its corresponding key skills and knowledge and is able to

extend this further by forming patterns, relationships and connections between knowledge, skills and their
application.

This is then inputted into the FFT as well as the teacher giving an expected outcome for the end of the year:

Year 1 - Discor /- Objec U e

All pupils (2 - =
TA TA TA TA
% objectives met 50% 0% 0% 100% 100%
Average score 15 0.0 1.0 20 30

Autumn Term

ek 50% n : n

Subject leaders can then analyse this data to see where there are particular issues or to support in certain areas.

5.3 Nationally standardised summative assessment
Nationally standardised summative assessment enables:

» School leaders to monitor the performance of pupil cohorts, identify where interventions may be required, and
work with teachers to ensure pupils are supported to achieve sufficient progress and attainment

» Teachers to understand national expectations and assess their own performance in the broader national context

» Pupils and parents/carers to understand how pupils are performing in comparison to pupils nationally
Nationally standardised summative assessments include:

> Early Years Foundation Stage (EYFS) profile at the end of reception

> Phonics screening check in year 1

> National Curriculum tests and teacher assessments at the end of Key Stage (KS) 1 (year 2) and KS2 (year 6)
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6. Collecting and using data

In terms of numerical or statistical attainment data, there are several types which our school collects. These include
individual raw scores, standardised scores or scaled scores from national or NFER assessments, information drawn from
question-level analysis of tests, and teacher assessment data expressed numerically. We also have background data on
pupils, which can be used to analyse and compare attainment of particular groups, such as boys and girls or eligibility
for Pupil Premium.

This data is used effectively and is valuable in enabling our school to highlight gaps in attainment, identify patterns of
achievement and make insightful comparisons. For example, by comparing pupils’ standardised scores over time, our
school is able to identify pupils making more, the same or less progress than the national average. These scores can
also be used to compare pupil attainment and progress across different subjects.

7. Artificial intelligence (Al)

Artificial intelligence (Al) tools are now widespread and easy to access. Staff, pupils and parents/carers may be familiar
with generative chatbots such as ChatGPT and Google Bard. Our school recognises that Al has many uses to help pupils
learn, but may also lend itself to cheating and plagiarism.

Pupils may not use Al tools:
# During assessments
> To write their homework, where Al-generated text is presented as their own work
Pupils may use Al tools:
» As a research tool to help them find out about new topics and ideas
8. Reporting to parents/carers
Assessment data will be reported to parents/carers through annual reports and parents’ evenings.
Our reports to parents/carers include:

> Attainment in all subjects and activities forming part of the school curriculum, highlighting strengths and areas for
development

# Comments on general progress
> Arrangements for discussing the report with the pupil’s teacher
» The pupil's attendance record, except where the pupil is in Reception
» The attendance report includes:
e The total number of possible attendances for that pupil, and

e The total number of unauthorised absences for that pupil, expressed as a percentage of the possible
attendances

» The results of any public examinations taken, by subject and grade
# At the end of KS2:
e Qutcomes of statutory National Curriculum teacher assessments

e Comparative information about the attainment of pupils of the same age in the school and pupils of the
same age nationally

e The results of any National Curriculum tests taken, including the pupil’s scaled score, and whether or not
they met the ‘expected standard’

9. Inclusion

The principles of this assessment policy apply to all pupils, including those with special educational needs or disabilities
(SEND).
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Assessment will be used diagnostically to contribute to the early and accurate identification of pupils’ special
educational needs and any requirements for support and intervention.

We will use meaningful ways of measuring all aspects of progress, including communication, social skills, physical
development, resilience and independence. We will have the same high expectations of all pupils. However, this should
account for the amount of effort the pupil puts in, as well as the outcomes achieved.

For pupils working below the national expected level of attainment, our assessment arrangements will consider
progress relative to pupil starting points, and take this into account alongside the nature of pupils’ learning difficulties.

10. Training
» Staff have access to assessment and moderation training each term given by the assessment lead.
» Additional CPD opportunities are offered through the year by outside bodies which key year group staff attend.
» New staff have a comprehensive introduction to our systems including FFT

> Staff are given the opportunity to share best practice following book scrutinies and learning walks through subject
specific inset time

11. Roles and responsibilities

11.1 Governors
Governors are responsible for:

» Being familiar with statutory assessment systems, as well as how the school’s own system of non-statutory
assessment captures the attainment and progress of all pupils

» Holding school leaders to account for improving pupil and staff performance by rigorously analysing assessment
data

> Monitoring that school staff are receiving the appropriate support and training on pupil assessment, to ensure
consistent application and good practice across the school
11.2 Headteacher
The headteacher is responsible for:
# Ensuring the policy is adhered to
» Monitoring standards in core and foundation subjects
» Analysing pupil progress and attainment, including individual pupils and specific groups
» Prioritising key actions to address underachievement

> Reporting to governors on all key aspects of pupil progress and attainment, including current standards and trends
over previous years

> Making sure arrangements are in place so teachers can conduct assessment competently and confidently, including
training and moderation opportunities

11.3 Teachers

Teachers are responsible for:
» Following the assessment procedures outlined in this policy
» Being familiar with the standards for the subjects they teach
» Keeping up to date with developments in assessment practice

> Analysing assessment data for subjects they have responsibility for
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